
HOW TO USE ‘ALPHABET TALES’ AUDIO/EBOOK!  
A GUIDE FOR THE ADULTS 

 
If you want to use the stories as an introduction for the capital letters (which are 

all equally sized so are easier to grasp than the small letters), then the following is the 
format I used in the classroom, which is more-or-less the format used in all Waldorf/ 
Steiner classrooms. Please note that the eBook has the stories in the correct order – ‘The 
Little Prince and Princess’ is an introductory story, then there are some common 
consonants introduced, before the more complex but vital vowels are introduced, then 
more consonants – i.e. NOT in Alphabetical order but in a sequence more appropriate for 
using the letters and understanding their differences. In Steiner schools the alphabet 
pictures are gradually pinned up on the wall in alphabetical order – children enjoy seeing 
the “gaps” get filled through the course of the year.  

Please note that Steiner schools are quite strict about not formally introducing 
letters before the age of 6. The abstract process of learning letters, even when made more 
imaginative through stories and rhymes, does not sit easily with what young children do 
best – being busy with their bodies rather than their heads. It’s worth noting that Finland, 
where no children start learning to read before 6 or even 7 years old, has the best 
academic results later on in the West, while the US and UK, which tend to push literacy 
at a much younger age, have among the worst academic results later on. Though there are 
various factors involved, there are quite a few recent studies corroborating this, for 
example in Germany (Puhani and Weber 2006), Sweden and Norway (Öckert 2005), or 
Hungary (Hámori 2007).  

So, what follows assumes your child is now 6 years or older (!) – though of 
course you may have got them at a school where they’re learning letters younger and you 
want to help counter that a little by broadening the school’s approach... 

Do not say anything about the letters being taught on the first day you tell part of 
the story. Let the story live with the children, and if you can keep the illustration hidden 
then do so. The longer they can be allowed to come to their own imaginative pictures, the 
better for their creative thinking and development. The characters representing 
consonants in this story all have names beginning with the most common sound made by 
the consonant, not the ‘name’ of the consonant (e.g. ‘g’ not ‘jee’). These sounds are 
important to get differentiated first, before more complex names and diphthongs etc. To 
assist there is an alliterative sentence associated with each consonant, at the end of each 
story in bold. This sentence can be repeated by children even on the first day. Then you 
can get them to repeat it and do tasks whenever the relevant sound is pronounced – 
putting hands on hips, or clicking their fingers, first with you, then by themselves. 
Clapping can work if there’s not too many children – otherwise the sound gets lost which 
is counter-productive! And then you can ask them to think of other words that start with 
the same sound. You can point out differences like soft ‘c’s as you go along, but without 
getting too heavy about spelling at this stage. 

For the vowels things are different: there are the classic international phonetic 
vowel sounds, there are the English names of these letters which are also used in English 
words, and there are the simple vowel sounds. So there is more than one sentence you can 
use for these stories. The international sounds can be confusing (E is English ‘a’ as in 



‘name’, I is English E as in ‘need’) so don’t dwell on them beyond the song at the start of 
the Angel ‘A’ story. 

Y and W are both represented by wise ‘friends of the angels’ – the Wise Woman 
and the Yellow Yogi – which is an idea you could later use with the introduction of the 
complex vowel sounds that include w or y. However, in this introductory context they are 
only given their consonant sound. 

On the second day the children can see the illustration, and they can copy it too. 
For this copying it’s best to use good quality wax or pencil crayons, as they allow for 
more variety of artistic tone than felt tip pens do. Encourage them to really shade in their 
images, lots of artistic colour is ‘good for the soul’! Then you can work with the magic 
hidden in the picture – the form of the letter. 

Before the children actually write the letter, it’s really good if they can work at a 
gross motor level first, tracing the letter with their hands in the air, or with their feet in 
the air, or their nose... and doing so preferably top to bottom, left to right, which is good 
practice to get into for cursive writing later. Then they can work with it on the floor, 
walking one you have chalked out (facing the direction you would be looking at while if 
they were writing it), or drawing one in the sand pit with a stick, or any other imaginative 
ideas you may have. They can even form the letter out of beeswax or plasticine. Then, on 
a really large piece of paper (bigger than A4), and with great emphasis on care and 
beauty – they write the letter, tracing its path first, perhaps writing first in a light colour 
that they can go over when they are more confident. Over days to come they can practice 
writing it smaller, but not much smaller than 5cm high yet! Write the letters using 
colours, there’s no need for monochrome grey during this exploring stage of writing. 

Although some of the stories feature more than one letter, try not to introduce 
both letters on the same day, but keep that day’s writing especially about one special new 
letter. Once the vowel sounds have been introduced you can start teaching the children 
three-letter words containing simple vowels and they can have simple phonics fun finding 
rhyming words that work. At the end of my lessons with these stories my class wrote our 
first sentence, which was ‘WELL DONE! YOUR GOLDEN OX AWAITS YOU NOW’. 
For these first writing tasks we put a little star inbetween each word to show where the 
space should come. There is no harm in having the children copy words that are longer 
than their phonics understanding, for writing is a rather different task to reading. Indeed 
the emphasis in Steiner education is on writing coming first as an initial academic 
process; it is an activity that engages the whole body, albeit on a fine motor level once the 
initial gross motor level has been practised. Reading is a much more purely intellectual 
thing, but how empowering it must be, a day after you’ve written a sentence, to come 
back and have your own writing as your very first reading task! (Read with the adult’s 
help, of course). Thereafter if you want to pursue this way of teaching further, there are 
many other books and resources available online for Waldorf  homeschooling, (some 
coming soon at Great Guides!) or if you’re interested at a school level browse through 
www.steinerwaldorf.org in the UK, which has good links for Steiner sites in others 
countries.  
 


